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1. Aims

The aims of relationships and sex education (RSE) at our school are to:
> Provide a framework in which sensitive discussions can take place

> Prepare pupils for puberty, and give them an understanding of sexual development and the
importance of health and hygiene

Help pupils develop feelings of self-respect, confidence and empathy
Create a positive culture around issues of sexuality and relationships

Teach pupils the correct vocabulary to describe themselves and their bodies
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Integrate children’s learning within the wider PSHE and Science curriculum

2. Statutory requirements

As a maintained primary school we must provide relationships education to all pupils as per section 34 of
the Children and Social work act 2017.

However, we are not required to provide sex education but we do need to teach the elements of sex
education contained in the science curriculum.

In teaching RSE, we must have regard to guidance issued by the secretary of state as outlined in section
403 of the Education Act 1996.

We must also have regard to our legal duties set out in:
e Sections 406 and 407 of the Education Act 1996
e Part 6, chapter 1 of the Equality Act 2010

e The Public Sector Equality Duty (as set out in section 149 of the Equality Act 2010). This duty
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requires public bodies to have due regard to the need to eliminate discrimination, advance
equality of opportunity and foster good relations between different people when carrying out
their activities

At Falconhurst School we teach RSE as set out in this policy.

3. Policy development

This policy has been developed in consultation with staff, pupils and parents. The consultation and policy
development process involved written stakeholder consultation with the opportunity to raise and discuss
questions and ratification of the adopted policy at a governing board level is about the emotional, social
and cultural development of pupils, and involves learning about relationships, sexual health, sexuality,
healthy lifestyles, diversity and personal identity.

4. Definition

RSE is about the emotional, social and cultural development of pupils, and involves learning about
relationships, sexual health, sexuality, healthy lifestyles, diversity and personal identity.

RSE involves a combination of sharing information, and exploring issues and values.

RSE is not about the promotion of sexual activity.

5. Curriculum

Our curriculum is set out as per Appendix 1 but we may need to adapt it as and when necessary.

We have developed the curriculum taking into account the age, needs and feelings of pupils. If pupils ask
questions outside the scope of this policy, teachers will respond in an appropriate manner so they are fully
informed and don’t seek answers online.

Primary sex education will focus on:
> Preparing boys and girls for the changes that adolescence brings
> How a baby is conceived and born
> Protective behaviours and respect for self and others

For more information about our curriculum, see our curriculum map in Appendix 1.

6. Delivery of RSE

RSE is taught within the personal, social, health and economic (PSHE) education curriculum. Biological
aspects of RSE are taught within the science curriculum, and other aspects are included in religious
education (RE).

Pupils also receive stand-alone sex education sessions delivered by a qualified class teacher

Relationships education focuses on teaching the fundamental building blocks and characteristics
of positive relationships including:

> Me and my relationships
> Valuing Difference

Sex education, in addition to aspects covered within our Science curriculum, is delivered through a unit
in our SCARF resource. Building blocks for learning include:

> Keeping Safe
> Being my Best
> Growing and Changing

For more information about our RSE curriculum, see Appendices 1,2 and 3.

These areas of learning are taught within the context of family life taking care to ensure that there is no
stigmatisation of children based on their home circumstances (families can include single parent families,
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LGBTQ+ parents, families headed by grandparents, adoptive parents, foster parents/carers amongst other
structures) along with reflecting sensitively that some children may have a different structure of support
around them (for example: looked after children or young carers).

We will also be mindful of the law and legal requirements, taking care not to condone or encourage illegal
political activity, such as violent action against people, criminal damage to property, hate crime, terrorism
or the illegal use of drugs.

When teaching aspects of Sex Education to pupils, we will consistently make use of correct terminology,
including for body parts. This will mean that children will know terms such as penis, testicles, vagina and
vulva. In Early Years, we will acknowledge pupils terms for their body parts but couple these with correct
scientific vocabulary; i.e “willy”, we will respond with “ it is called a penis”.

6.1 Inclusivity
We will teach about these topics in a manner that:
> Considers how a diverse range of pupils will relate to them
> Is sensitive to all pupils’ experiences
> During lessons, makes pupils feel:
o Safe and supported

o Able to engage with the key messages
We will also:

> Make sure that pupils learn about these topics in an environment that’s appropriate for them, for
example in:

o A whole-class setting
o Small groups or targeted sessions
o 1-to-1 discussions

> Give careful consideration to the level of adaptation needed

6.2  Use of resources
We will consider whether any resources we plan to use:
o Are aligned with the teaching requirements set out in the statutory RSE guidance
o Would support pupils in applying their knowledge in different contexts and settings
o Are age-appropriate, given the age, developmental stage and background of our pupils
o Are evidence-based and contain robust facts and statistics
o Fitinto our curriculum plan
o Are from credible sources
o Are compatible with effective teaching approaches

o Are sensitive to pupils’ experiences and won’t provoke distress

7. Use of external organisations and materials

We will make sure that an agency and any materials used are appropriate and in line with our legal duties
around political impartiality.

The school remains responsible for what is said to pupils. This includes making sure that any speakers,
tools and resources used don’'t undermine the fundamental British values of democracy, the rule of law,
individual liberty, and mutual respect and tolerance of those with different faiths and beliefs.

We will:
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>Make appropriate checks and engage with external agencies to make sure that their approach to
teaching about RSE is balanced, and it and the resources they intend to use:

o Are age-appropriate
o Are in line with pupils’ developmental stage
o Comply with:

= This policy

= The Teachers’ Standards

= The Equality Act 2010

= The Human Rights Act 1998

» The Education Act 1996

> Only work with external agencies where we have full confidence in the agency, its approach and the
resources it uses

> Make sure that any speakers and resources meet the intended outcome of the relevant part of the
curriculum

> Review any case study materials and look for feedback from other people the agency has worked with
> Be clear on:

o What they’re going to say

o Their position on the issues to be discussed
> Ask to see in advance any materials that the agency may use

> Know the named individuals who will be there, and follow our usual safeguarding procedures for
these people

> Conduct a basic online search and address anything that may be of concern to us, or to parents and
carers

> Check the agency’s protocol for taking pictures or using any personal data they might get from a
session

> Remind teachers that they can say “no” or, in extreme cases, stop a session
> Make sure that the teacher is in the room during any sessions with external speakers
We won’t, under any circumstances:
> Work with external agencies that take or promote extreme political positions

> Use materials produced by such agencies, even if the material itself is not extreme

8. Roles and responsibilities

8.1 The governing board
The governing board will approve the RSE policy, and hold the headteacher to account for its
implementation.

8.2 The headteacher
The headteacher is responsible for ensuring that RSE is taught consistently across the school, and for

managing requests to withdraw pupils from non-statutory/non-science components of RSE (see section
8).

8.3 Staff

Staff are responsible for:
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Delivering RSE in a sensitive way
Modelling positive attitudes to RSE
Monitoring progress

Responding to the needs of individual pupils

v VvV VvV VvV Vv

Responding appropriately to pupils whose parents wish them to be withdrawn from the non-
statutory/non- science components of RSE

Staff do not have the right to opt out of teaching RSE. Staff who have concerns about teaching RSE are
encouraged to discuss this with the headteacher.

All teachers are responsible for the teaching of RSE at Falconhurst under the guidance and direction of the
RSE Leader.

8.4 Pupils

Pupils are expected to engage fully in RSE and, when discussing issues related to RSE, treat others with
respect and sensitivity.

9. Parents’ right to withdraw

Parents do not have the right to withdraw their children from relationships education.

Parents do have the right to withdraw their children from the non-statutory/non-science components of
sex education within RSE.

Requests for withdrawal should be put in writing using the form found in Appendix 3 of this policy and
addressed to the headteacher. A record that parents have withdrawn their consent will be kept on the
school’s secure management information system

Alternative work will be given to pupils who are withdrawn from sex education.

10. Training

Staff will be supported through further professional development opportunities where requested or
required.

The headteacher will also invite visitors from outside the school, such as school nurses or sexual health
professionals, to provide support and training to staff teaching RSE.

11. Monitoring arrangements

The delivery of RSE is monitored by the RSE Leader, Assistant Head (Curriculum) and Head Teacher
through:

> Pupil interviews
> Lesson Study

> Book Looks

> Learning Walks

Pupils’ development in RSE is monitored by class teachers as part of our internal assessment systems.

This policy will be reviewed by the Head Teacher annually. At every review, the policy will be approved by
the governing board.
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Appendix 1 - Curriculum Learning Journeys

Learning Journey
Growing and Changing

Early Years
Children under tand that animals and humans

change in appearance over time. They use
relevant vocabulary such as egq. seed, baby,
grow, change, old, and young (and the names
for young animals). They make observations
and ask questions about Iving things.

Children notice the similanties and
differences between males and females.
They begin to play inclusively with thair

friends, regardiess of their sex {if not
already doing s0). They think differently and
Life stages -

more openly about what a family may ook
like.
plants,
animals,

humans

RECEPTION :
2

RECEFPTION
Life stages:
Human life
stage — who =
will | be?

NURSERY
Girls, boys

and families

NURSERY

When | was
a baby

Children talk about how bahies change as they

{ 3
grow, what they need and how this changes as
they grow. They share their own experiences

and listen (o those of the others.

Chikdren use the language and
describe the different life stages of:

baby, child, teenager, adult. older
age. and talk ahout their own

expernence of growing up.

Children are introduced to the basics of human
reproduction (not sexual intercourse). They

understand that a baby s made by a woman
, andaman, and grows inside a woman's
*:" wmmyAwomb. They recognise that every family

" i= different and talk about the similarities amd
differences between themsalves and others.

RECEPTION
Where do
babies come
from?

Children reflect on how they
hawve changed as they have
grown. They can explain the

differences between babies,
children, and aduits, and
understand that we are all

unique.

RECEPTION

Getting bigger
Children leam the names of
parts of the body
(including reproductive
parts) using the correct
vocabulary. They can
explain which parts of their
body are kept private and
safe - and why. They know
to tell or ask an appropriate
adult for help if they feeal

unsafe.
& Copyright Coram SCARF

RECEPTION
Me and my

boay = girls
and boys



Learning Journey
Growing and Changing
Key Stage 1

Children will start to identify things they
could do as a baby and toddler as weill

as things they can do now. They can
identify the people wiho

stanes.

help or helped them at these different

]
[
i

L]
[
L]

Year 1
Then and

o

Year 1
Taking care
of a baby

L]
#
L
&
i
o
-

a

Children will understand some of the tasks

required to look after a baby, and

how to meet the basic needs of a baby,
for example, eyve contact, cuddling,
washing, changing. and feeding.

Children will be able to identifty parts of

the boay that are pnvate and ways in

which they can be kept private. They can

Year 1
Keeping
privates

private

Year 2
Haven't you

grown’y
L]
L]

[
L
r

identify people that if's ok to taklk to about

ther prvate parts.

Year 2
My Body, your
body

-
L]
i
L]
L ]
]
i
]

-

Children will recall which parts of their

body are prvate. They will understand

[]

[
L]
L ]

that genitals help make babies when we

are older, and know that we mosthy have

the same body parts, but how they ook

Children can identify different stages of

growth (e.g. baby, toddler, child,
teenager, adult) and descrnbe some of

the things that people are capabie of at

these different stages.

s different from person to person.

D Copyright Coram SCARF



Learning Journey

Children will explain how human
Growing and Changing

reproduction (not sexual iNtercourse)
oCccurs, know how and why penods and
Lower K'Ey Stage 2 wet dreams occur, and how to manage
Children understand how the onset of both successhully.
puberty can have an emotional as well as
physical impact, recogmise that this may -
lead to conflict with parents and leam how -

. IO COMmpromise.

Children recall that babies Year 4

come from the joining of an egg and My feelings

Preparing for
sperm; and are introduced to are all over the changes at
some puberty changes, place!
including menstruation, using

puberty
the correct
uucal:u.ular_-.f.

Year 4

]
L]
]
]
L]
]
L

Ll Children recall parts of the body that
All change! :
males and females have In common
and those that are different, using the
correct termmnology for genitaha, and
explamn why puberty happens.

& Copyrght Coram SCARF




Learning Journey
Growing and Changing
Upper Key Stage 2

Children will iIncrease their vocabulary fior
the external sexual organs, as well as
Children apply their knowledge of the
various puberty changes, including
mensiruation, and identify some
products that they may need during
puberty, and wiy.

Children learn the variety of

ways in which a couple can
debunk some of the myths associated

.= Createa family (including
- through sexual intercourse),
with vanous puberty changes.
Making babies
L

and how it can be
Year 5

prevented. They learn the

legal age of consent and
what it means.
feelings

Changing 3

* bodies and
i

Year 5
Growing up
and
changing
Bodies
Year 5
Help! I'm a
teenager-

Year &
Year b

What 1s HIV?
Is thus normal?

get me out « Children will apply their
of here!

Children recall that puberty 15 an

emotional as well as a physical change,
how and why mood swings occur and

how to manage their strong feelings.

knowledge of the physical
and emotional changes
experienced during puberty
and list strategies that would
help someone who felt
challenged by these changes.

Children may also learn what
HIV is, how it affects the body's
Immune system, and how it IS

transmitted and prevented.

i@ Copyright Coram SCARF



Appendix 2 - Long Term Plan themes and progression

corom ¥ 5
Lilg Educabspm

Year/Half-
termly unit
titles

F

1

Me and my
Relationships

2
Valuing Difference

Keeping Safe

4
Rights and Respect

PSHE and wellbeing long-term plan based on SCARF half-termiy units and related key themes
{Units include lesson plans that cover all the DFE statutory requirements for Relaionships Education and Health Education)

5
Being my Best

b
Growing and
Changing

What makes me specisl Similarities and difference Kieeping my body safe Looking after things: friends, | Kesping by body healthy | Cycles
EYFS Peaople closs fo me Celebrating differencs Safe secrets and touches | environment, money — food, exercise, sleep Life stages
Getting halp Showing kindness Feaple whao help fo kesp Growth Mindset Girls and boys —
us safe similarities and difference
Feelings Recognising, waluing and How our feelings can Taking care of things: Growth Mindset Gedting help
Y1 Getting help c=lebrating difference keep us safe — including hyself Healthy eating Becoming independeant
Classroom rules Developing respect and anline safety Ny money Hygiense and health Ny body parts
Special people accapting others Safe and unsafe touches My ermvircnment Cooperation Taking care of selif and
Being a good friend Bullying and gedting help Medicine Safety athers.
Slesp
Bulkying and t=asing Being kind and helping Safe and unsafe secrets Cooperstion Growth Mindset Life ocycles
Y3 Our school rules shout others ) Self-regulation Looking after my body Deealing with loss
bullying Celebrating difference Appropriate touch Onlfine safety Hygiens and health Elemg_ supporiive _
Being a good friend People who help us . Looking after money — Exercise and sleep Growing and changing
Feelings/z=lf-regulation Listening Stills Medicine safsty saving and spendi Privacy
g reg g P ng
RFules and their purposs Recognising and Managing risk Skills we nesd to develop as | Keeping mysaif healtby Realsficnships
Y3 Cooperation respecting diversity Decision-rmaking skills WE Qrow up and well Changing bodies and
Friendship {including Being respectful and Drugs and their risks Helping and being helped Celzbrating and pubarty
respeciful redstionships) tolerant Staying safz online Looking after the dewveloping rmy skills Kesping safe
. . Ny community environment Developing empathy Safe and unsafe secrets
Coping with loss Managing money
Healthy relstionships Recognising and Managing risk Making a difference Hawing chaoices and Body changes during
Y4 Listening to feslings c=lebrating difference Understanding the morms [different ways of helping making decisions about puberty
Bullying [incleding religions and of drug use [cigarett=s others or the environment) iy health Managing difficult
Aszartive skills cuttursl differance) and alcohol use) Media influence Taking care of my fealings
Linderstanding and Influencas Decisions sbouwt spending environment Relsficnships inciuding
challenging sterectypes Cinfine safety THOEY Ily skills and interests mamage
Feelings Recognising and Managing risk, Rights. respect and dufies Growing independence Managing difficult
Y5 Friendship skills, c=lebrating difference, ncluding online safety relsting to my health and faking cwnership fealings
including compromiss including religions and Morms around use of Making a difference Kesping ryself healthy Managing change
Aszartive skills cuttursl legal drugs (tobacco, Decisions sbout lending, Media awsreness and How ny feedings. help
Cooperation Influence and pressure of soohal) bomowing and spending safety k=aping safe
E:;;Enising enmotionsal =ocial media Decision-making skills Bty commumnity Gedting help
Aszartivensss Recognising and Understanding Understanding media bias, Aspirations and gosal Copimg with changes
Y6 Cooperation c=lebrating difference emoificnal needs including social media ==tting Kesping safe
Safe/unsafe touches Recognising and reflecting | Staying safe online Caring: communifies and the | Mamaging risk Body Image
Posifive relationships an prejudice-based bullying | Drugs: norms and nisks anvironment Looking after miy mental Sex educstion
Understanding Bystandar {incleding the law) Earning and sawving rmonsy heslth Self-esteam
belhewviour Understanding democracy
Sender stersotyping




Appendix 3: By the end of primary school pupils should know

‘ TOPIC PUPILS SHOULD KNOW

e That families are important for children growing up because they can give love,
security and stability

e The characteristics of healthy family life, commitment to each other, including in times of
difficulty, protection and care for children and other family members, the importance of
spending time together and sharing each other’s lives

e That others’ families, either in school or in the wider world, sometimes look different
from their family, but that they should respect those differences and know that other
children’s families are also characterised by love and care

e That stable, caring relationships, which may be of different types, are at the heart of
happy families, and are important for children’s security as they grow up

¢ That marriage represents a formal and legally recognised commitment of two people to
each other which is intended to be lifelong

e How to recognise if family relationships are making them feel unhappy or unsafe, and
how to seek help or advice from others if needed

Families and people who care about me

e How important friendships are in making us feel happy and secure, and how people
choose and make friends

e The characteristics of friendships, including mutual respect, truthfulness,
trustworthiness, loyalty, kindness, generosity, trust, sharing interests and experiences and
support with problems and difficulties

e That healthy friendships are positive and welcoming towards others, and do not make
others feel lonely or excluded

¢ That most friendships have ups and downs, and that these can often be worked
through so that the friendship is repaired or even strengthened, and that resorting to
violence is never right

Caring friendships

e How to recognise who to trust and who not to trust, how to judge when a friendship is
making them feel unhappy or uncomfortable, managing conflict, how to manage these
situations and how to seek help or advice from others, if needed

e The importance of respecting others, even when they are very different from them (for
example, physically, in character, personality or backgrounds), or make different choices or
have different preferences or beliefs

e Practical steps they can take in a range of different contexts to improve or support
respectful relationships

e The conventions of courtesy and manners

e The importance of self-respect and how this links to their own happiness

e That in school and in wider society they can expect to be treated with respect by others,
and that in turn they should show due respect to others, including those in positions of
authority

e About different types of bullying (including cyberbullying), the impact of bullying,
responsibilities of bystanders (primarily reporting bullying to an adult) and how to get help

Respectful relationships

¢ What a stereotype is, and how stereotypes can be unfair, negative or destructive

¢ Theimportance of permission-seeking and giving in relationships with friends, peers and
adults

Page | 12



Families and people who care about me

Caring friendships

Respectful relationships
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e That families are important for children growing up because they can give love,
security and stability

e The characteristics of healthy family life, commitment to each other, including in times of
difficulty, protection and care for children and other family members, the importance of
spending time together and sharing each other’s lives

e That others’ families, either in school or in the wider world, sometimes look different
from their family, but that they should respect those differences and know that other
children’s families are also characterised by love and care

e That stable, caring relationships, which may be of different types, are at the heart of
happy families, and are important for children’s security as they grow up

¢ That marriage represents a formal and legally recognised commitment of two people to
each other which is intended to be lifelong

e How to recognise if family relationships are making them feel unhappy or unsafe, and
how to seek help or advice from others if needed

e How important friendships are in making us feel happy and secure, and how people
choose and make friends

e The characteristics of friendships, including mutual respect, truthfulness,
trustworthiness, loyalty, kindness, generosity, trust, sharing interests and experiences and
support with problems and difficulties

e That healthy friendships are positive and welcoming towards others, and do not make
others feel lonely or excluded

e That most friendships have ups and downs, and that these can often be worked
through so that the friendship is repaired or even strengthened, and that resorting to
violence is never right

e How to recognise who to trust and who not to trust, how to judge when a friendship is
making them feel unhappy or uncomfortable, managing conflict, how to manage these
situations and how to seek help or advice from others, if needed

e The importance of respecting others, even when they are very different from them (for
example, physically, in character, personality or backgrounds), or make different choices or
have different preferences or beliefs

e Practical steps they can take in a range of different contexts to improve or support
respectful relationships

e The conventions of courtesy and manners
e The importance of self-respect and how this links to their own happiness

e That in school and in wider society they can expect to be treated with respect by others,
and that in turn they should show due respect to others, including those in positions of
authority

e About different types of bullying (including cyberbullying), the impact of bullying,
responsibilities of bystanders (primarily reporting bullying to an adult) and how to get help

¢ What a stereotype is, and how stereotypes can be unfair, negative or destructive

e The importance of permission-seeking and giving in relationships with friends, peers and
adults



Online relationships

Being safe

e That people sometimes behave differently online, including by pretending to be
someone they are not

e That the same principles apply to online relationships as to face-to face relationships,
including the importance of respect for others online including when we are anonymous

e The rules and principles for keeping safe online, how to recognise risks, harmful
content and contact, and how to report them

e How to critically consider their online friendships and sources of information including
awareness of the risks associated with people they have never met

e How information and data is shared and used online

e What sorts of boundaries are appropriate in friendships with peers and others
(including in a digital context)

e About the concept of privacy and the implications of it for both children and adults;
including that it is not always right to keep secrets if they relate to being safe

e That each person’s body belongs to them, and the differences between appropriate
and inappropriate or unsafe physical, and other, contact

e How to respond safely and appropriately to adults they may encounter (in all contexts,
including online) whom they do not know

¢ How to recognise and report feelings of being unsafe or feeling bad about any adult

e How to ask for advice or help for themselves or others, and to keep trying until they are
heard
e How to report concerns or abuse, and the vocabulary and confidence needed to do so

e  Where to get advice e.g. family, school and/or other sources
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Appendix 4: Parent form: withdrawal from sex education within RSE

TO BE COMPLETED BY PARENTS

Name of child Class
Name of parent Date

Reason for withdrawing from sex education within relationships and sex education

Any other information you would like the school to consider

Parent signature

TO BE COMPLETED BY THE SCHOOL

Agreed
actions from
discussion
with parents
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